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Using synchronous online reading in the first semester of English students at a 

distant area university, this study proposes to determine the students' activity, 

learning outcomes, and responses to reading comprehension. Researchers gathered 

numerical data for this study to give a thorough and objective depiction of student 

activity, learning outcomes, and student reactions to reading comprehension. In 

this study, seventeen English-speaking students from a rural institution in the 

Indonesian region of South Sulawesi took part and were selected purposively. In 

an organized environment, the researchers used structured observation techniques 

to document particular actions or events methodically. A reading test and 

questionnaire were also used in this study. The reading test evaluated participants' 

characteristics, skills, or levels of knowledge. A questionnaire is a set of organized 

questions asked participants to gather their responses through the Likert scale. This 

study found that using synchronous online reading in a university located in a 

distant area has a positive effect on experiences and technology use, and it can 

alter how subjects are taught, how learning is carried out, and the difficulties that 

lecturers must overcome. Therefore, when choosing online learning that is 

regarded to help the learning process in the classroom, a lecturer might consider 

the study's findings. Future research may assess synchronous, asynchronous, and 

even hybrid learning in some distant area universities using large samples and a 

more diverse participant population. 

© 2023 The Author(s). This is an open access article under Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) license. 

  
 

 

1. Introduction 

Online learning during the pandemic until the post-pandemic 

outbreak was conducted suddenly, so it encountered many 

obstacles with no exception on the educational edge. 

Learning during the pandemic until post-pandemic is 

unplanned and emergency as schools close the learning 

process. Online learning happened for almost two years. 

However, several local governments in Indonesia have been 

accustomed to online learning. The emergence of an online 
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learning system as a communication technology for learning 

activities is an effective strategy because the learning process 

continues even though it is from different places. Online 

learning has become the recognized approach to teaching and 

learning, which also ushered in some challenges. This has 

forced educators into online teaching and virtual learning 

overnight (Yao et al., 2022).  

Today, online learning has become a trending topic. 

However, it is regarded disapproved by children because of 

its detrimental effects on their social and emotional 

development since there is a lack of social interaction, which 
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is dangerous for children's health and growth. A different 

perspective emerged from some educational scholars, who 

state that online learning could help students to understand 

abstract materials and develop collaborative learning, 

reasoning, and problem-solving activities. Thus, it can be said 

that online learning is a solution to the learning process. 

Online learning is conducted with the help of the internet, 

both in synchronous and asynchronous approaches, giving 

opportunities for interactions between the students and 

learning resources and the lecturer and peers.  

According to Moore et al. (2010), online learning has its 

strengths and barriers. Online learning uses the internet 

network with accessibility, connectivity, flexibility, and the 

ability to bring up various types of learning interactions, 

although it cannot be denied that it still has positive and 

negative impacts. Online materials can be updated, and 

students can see changes immediately. It is easier for lecturers 

to direct students to proper information based on their needs 

when they can access internet materials if professionally 

designed. Online learning systems can be used to determine 

student needs and skill levels that are the learning objectives 

and to determine the right teaching materials for students to 

choose and achieve the desired learning. 

Learning that was originally face-to-face due to the 

pandemic has become an online learning process (Gherheș et 

al., 2021; Mpungose, 2020; Singh et al., 2021). The obstacles 

experienced in online learning are the location of the 

lecturer's and students' homes being unreachable by the 

internet network, inadequate student internet quotas, 

monotonous media, and learning methods prepared by 

lecturers so that students feel bored. Lecturers must be more 

active in understanding how to communicate with students. 

Lecturers must use the use of learning media and online 

learning methods. 

Technological developments make changes in teaching 

implementation. Developing science and technology is 

challenging for educational institutions to organize online 

learning (Ferri et al., 2020; Kebritchi et al., 2017; Rasheed et 

al., 2020). Learning with hybrid methods has been carried out 

in many countries. Internet technology can be used as a 

learning medium, information source, and reference search. 

Learning follows global developments and demands, so 

learning in the new normal requires lecturers, students, and 

schools' readiness, either online or offline learning or mixed. 

According to Johnson (2006), online learning is divided 

into synchronous, asynchronous, and hybrid learning 

environments. Synchronous learning provides real-time 

interaction and collaboration with nature activities as much as 

possible, like the lecturer giving a question-and-answer 

session. Synchronous learning requires simultaneous student 

and lecturer presence. Besides, synchronous learning refers to 

the learning or teaching that takes place simultaneously via 

electronic mode. Voice or text chat provides an opportunity 

for the lecturer and students to take part and give them 

interaction. While asynchronous learning, there is no time 

bound, so the students can work on their activities at their own 

pace. 

In comparison, hybrid learning blends synchronous and 

asynchronous in a set of activities. It can be called hybrid, 

combining simultaneity with non-simultaneity as 

instructional design teaching in a different pattern. Akgunduz 

and Akinoglu (2016) revealed that the combination of face-

to-face and online learning is called blended learning. 

Blended learning should be well-prepared by considering 

some factors to support it, such as internet connection.  

Online learning has become increasingly popular in recent 

years, providing many benefits for students and educators. 

However, it also presents specific challenges when teaching 

reading comprehension—the obstacles of online learning on 

reading comprehension teaching. During reading activities, 

lecturers can observe students' reactions, body language, and 

engagement in traditional classrooms. Online learning may 

reduce the opportunities for one-on-one interaction (Borup et 

al., 2014), making it challenging to gauge students' 

understanding and effectively address individual reading 

comprehension needs. In physical classrooms, students often 

engage in group discussions, peer reading, and collaborative 

activities that enhance reading comprehension. Online 

learning may limit such interactions, potentially impacting 

the development of critical thinking and comprehension skills 

through peer-to-peer discussions. Online environments can 

be full of distractions, such as notifications, unrelated 

websites, or noise.  

Maintaining focus during reading activities becomes more 

difficult in distant areas, affecting students' ability to 

comprehend and retain the material (Vasquez et al., 2011; 

Vasquez & Slocum, 2012). Not all students have equal access 

to technology or stable internet connections (Morgan, 2020), 

which can impede their participation and engagement in 

online reading comprehension activities. Technical issues can 

disrupt the flow of lessons and hinder learning progress. 

While digital texts are readily available online, some students 

may still prefer physical books or have difficulty reading 

from screens for extended periods. This preference can affect 

their motivation and engagement with online reading 

materials.  

In a traditional classroom setting, lecturers can provide 

immediate feedback to students, clarifying 

misunderstandings and guiding them through challenging 

parts of the text. Online learning might delay feedback, 

hindering students' progress and comprehension. In an online 

learning environment, students may feel less accountable for 

completing reading assignments or participating in 

discussions (Thai et al., 2017).  

Some students might not fully engage with the reading 

material without direct supervision or adequately preparing 

for class activities. Non-verbal cues, such as facial 

expressions and body language, are crucial in communication 

and understanding during discussions. These cues might be 

limited or lost entirely in online settings, making it harder for 

students to interpret and comprehend the nuances of the text 

and discussions. Online learning often offers greater 

flexibility in scheduling, but this can also lead to poor time 

management skills. Students might procrastinate on reading 

assignments, resulting in rushed or incomplete 

comprehension efforts. 

Based on the above background, the researchers are 

interested in reading comprehension, synchronous online 
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reading, and distant area universities. Thus, this research aims 

to find out the students' activity, learning outcomes, and 

students' responses to reading comprehension by 

implementing synchronous online reading in the first 

semester of English students at a distant area university. Thus, 

this research proposes research questions: "What are the 

students' activity, learning outcomes, and students' responses 

to reading comprehension by implementing synchronous 

online reading in the first semester of English students at a 

distant area university? 

2. Method  

2.1. Research Design 

A quantitative research design is a specific type of 

quantitative research that focuses on describing and 

summarizing data rather than testing hypotheses or making 

predictions (Bloomfield & Fisher, 2019). In this research, 

researchers collected numerical data to provide a 

comprehensive and objective portrayal of student activity, 

learning outcomes, and student response to reading 

comprehension. This design is valuable for gaining insights 

into the characteristics, distributions, and trends within given 

participants in a distant area university. 

2.2. Participants 

Seventeen English students from a distant university in South 

Sulawesi province, Indonesia, participated in this research. 

This research applied purposive sampling or judgmental or 

selective sampling, a non-probability sampling technique 

commonly used when the researcher deliberately selects 

specific individuals (Campbell et al., 2020). The researchers 

made a purposeful choice based on specific criteria related to 

the research objectives regarding investigating the students' 

activity, learning outcomes, and students' response to reading 

comprehension in a distant area university. 

2.3. Instruments of the Research 

In quantitative research design, a research instrument refers 

to the tool or method used to collect data from participants or 

subjects in a systematic and standardized manner (Hagan, 

2014). The research instrument is essential for gathering 

numerical data, which is then subjected to statistical analysis 

to draw objective conclusions and answer research questions.  

The researchers employed structured observation 

techniques to systematically record specific behaviors or 

events in a controlled setting. Reading tests and 

questionnaires were also used in this study. The reading tests 

evaluated participants' characteristics, skills, or levels of 

knowledge. On the other hand, a questionnaire is a set of 

organized questions asked of participants to gather their 

comments. Likert scales were used to measure the data from 

the questionnaire. 

2.3.1. Observation checklist 

Using an observation checklist, the researchers and the 

lecturer might feel more at ease and receive more precise 

feedback on areas of the class. Observation checklists gave 

the researchers a structure and framework for their 

observations (Klingner et al., 2015). This study utilized 

observation checklists to gather information on students' 

reading behavior in synchronous online reading as if it were 

a real-world scenario. 

2.3.2. Reading test 

Reading tests are frequently used to measure a student's 

reading proficiency, evaluate their vocabulary, and determine 

their capacity to assess textual information (Castello, 2008). 

During a reading test, participants are typically given 

passages or texts to read, after which a series of questions are 

asked to assess their understanding of the topic. Reading tests 

are crucial tools that lecturers use to assess a student's reading 

ability, pinpoint areas for development, and make judgments 

concerning their learning path. In standardized testing and 

academic evaluations, reading tests are also entirely 

important. This study used synchronous online reading to 

administer the test to assess student learning outcomes, 

particularly in reading comprehension. The test equipment 

used is in the form of questions in the form of an oral test, a 

written test, and an action test. 

2.3.2. Questionnaire 

A questionnaire is a tool for data collection consisting of 

various questions given to the respondents (Krosnick, 2018). 

Participants fill out questionnaires to obtain information 

accurate to study. This research used a closed questionnaire 

whose answers were provided by the researchers so that 

participants only needed to choose one of the options.  

Table 1. Likert Scale 

No. Items Score 

1 Strongly Agree 5 

2 Agree 4 

3 Neutral 3 

4 Disagree 2 

5 Strongly Disagree 1 

 

This instrument measures students' responses to reading 

comprehension using synchronous online reading. The 

researchers used the Likert scale, which consists of five 

possible options: Strongly Agree, Agree, Neutral, Disagree, 

and Strongly Disagree. 

2.4. Data Collection 

In collecting the data, the data obtained from the test was used 

to find out how effective synchronous online reading is to the 

student's reading ability in learning English at a distant area 

university. To obtain data validation, the learning tools that 

have been designed are distributed to validators to be assessed 

and given suggestions and criticisms. Observations were 

made using the student activity observation sheet that the 

validator had validated during the learning process to obtain 

data on student activities in learning. The data about student 

learning outcomes was obtained through reading tests 

regarding Zoom as a synchronous online reading medium. 

Finally, data on student responses to learning were gained 

based on the student's responses to the questionnaire. 

2.5. Data Analysis 

After collecting the data, the next step is analyzing the data. 

The researchers computed the data already collected, 
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consisting of the results of the observation checklist, students' 

reading test, and questionnaire. The researchers applied 

descriptive statistics consisting of percentages, mean scores, 

and standard deviation using the SPSS statistics program. 

2.6. Validity and Reliability  

To achieve sufficient internal validity, other experienced 

researchers reviewed the questionnaire. Also, three 

researchers implemented a consistent procedure. In terms of 

data analysis, the responses from the respondents were 

discussed with a different group of researchers to eliminate 

any potential biases. The data were considered reliable or 

consistent after the results indicated data saturation; this was 

done by simultaneously running the analysis and data 

collection. 

3. Results 

3.1. Students' Activity 

Data on student activity was obtained through observations of 

student activities conducted during the learning process. 

Observations were made to all students who were active 

during learning activities. Student activity indicators consist 

of eight aspects of observation based on the learning 

characteristics that were applied in the classroom. The data 

obtained from this instrument is presented in Table 2 below. 

Table 2. Results of students' activity in observations  

No 
Aspect of Students' 

Activity 
Average 

Conformity 

Percentage  

Ideal 

Time 
Tolerance  

1 Have close attention 

to the initial 

information from the 

lecturer 

11.02 12.50 7.5–17.5  

2 Read and understand 

the materials 
11.02 12.50 7.5–17.5  

3 Discuss with another 

friend during the 

learning related to 

problem-solving of 

materials. 

23.89 25 20–30 

4 Respond to the 

lecturer's explanation 

through questions or 

give an answer 

19.48 20 15–25 

5 Answer or solve the 

problem given by the 

lecturer 

16.91 17.50 12.5–22.5  

6 Conclude a material 

discussion in each 

meeting 

6.98 6.25 1.25–11.25  

7 Pay attention to the 

lecturer's feedback 
8.08 6.25 1.25–11.25  

8 Irrelevant activity to 

the teaching and 

learning process in 

the class 

2.57 0.00 0–5 

 

Table 2 shows that student activities related to reading 

learning using the Zoom meeting for the eight aspects 

observed have met the ideal percentage of the time. Thus, the 

criteria for the implementation of student activities were 

achieved. 

3.2. Students' Learning Outcomes 

Students' learning outcomes in this study were obtained from 

the result of students reading tests. The reading test was given 

to the student to read a text and then answer several questions 

based on the text. The findings are described as shown in 

Table 3 below. 

Table 3. Students reading score 

Sample Score Classification 

1 70 Good 

2 90 Excellent 

3 90 Excellent 

4 90 Excellent 

5 90 Excellent 

6 90 Excellent 

7 40 Very Poor 

8 90 Excellent 

9 90 Excellent 

10 50 Poor 

11 100 Excellent 

12 100 Excellent 

13 90 Excellent 

14 70 Good 

15 90 Excellent 

16 50 Poor 

17 90 Excellent 

 

Table 3 shows that most students were in the excellent, 

but some were in very poor classifications. Thus, researchers 

concluded that students' reading comprehension using Zoom 

as the media of the learning process is in a good way to apply. 

After scoring, researchers then tabulated and analyzed the 

score into percentages. The score was classified into five 

levels, as shown in Table 4 below. 

Table 4. Percentage of the students' reading test 

No Classification Score Frequency Percentage 

1 Excellent 80-100 12 70.56 

2 Good 66-79 2 11.76 

3 Fair 56-65 0 0 

4 Poor 41-55 2 11.76 

5 Very Poor <40 1 5.88 

TOTAL 17 100 

 

Table 4 shows the distribution of students based on their 

test scores and the corresponding percentage of students in 

each category. The majority of students (70.56%) performed 

excellently (scored between 80 and 100), while a smaller 

percentage of students fell into the "Good" and "Poor" 

categories. No students scored in the "Fair" range (56-65), 

and only one student scored below 40, which falls into the 

"Very Poor" category. Table 5 below presents descriptive 

statistics for the students' reading test scores. 

Table 5. Descriptive statistics of students' reading test 

Descriptive Statistics 

 N Minimum Maximum Mean 
Std. 

Deviation 

Learning 

Outcomes 
17 40 100 81.18 18.33 

Valid N 

(listwise) 
17     
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The "Valid N (listwise)" represents the number of valid 

data points or complete cases that were used in the analysis 

(i.e., the number of students with no missing data). In this 

case, all seventeen students' data are complete. The average 

score for the students' reading test is 81.18, with scores 

ranging from 40 to 100. This research indicated that more 

students were in the "Excellent" classification. The standard 

deviation of 18.33 indicates that the scores have some 

variability around the mean, with some students' scores being 

closer to the average and others more spread out from it. 

3.3. Students Responses 

In this part, the researchers demonstrated the result of 

students' responses. The data was gained based on the 

questionnaire already spread to the 17 students. After 

concluding the research, the researchers obtained the data 

interpretation into percentages. 

3.3.1. Item 1: I enjoyed using Zoom during the class 

Table 5 represents the responses to Item 1, which likely 

pertains to participants' opinions or experiences regarding 

synchronous online reading. The responses are categorized 

into three options (Neutral, Agree, Strongly Agree). To 

summarize, 5.9% of the participants were neutral, neither 

agreeing nor disagreeing, with the unspecified aspect of 

online learning mentioned in Item 1. 35.3% agreed with that 

aspect, and 58.8% strongly agreed with feeling enjoy using 

Zoom during the class. 

Table 5. I enjoyed using Zoom during the class 

Item 1 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Neutral 1 5.9 5.9 5.9 

Agree 6 35.3 35.3 41.2 

Strongly 

Agree 

10 58.8 58.8 100.0 

Total 17 100.0 100.0  

3.3.2. Item 2: Access to online learning using Zoom is easy 

to get 

Table 6 seems to be a response related to participants' 

opinions or experiences with accessing online learning using 

Zoom. The responses are categorized into three options: 

Disagree, Neutral, and Agree. To summarize, 5.9% of the 

participants disagreed that accessing online learning using 

Zoom is easy for them. 41.2% of the participants were 

neutral, neither agreeing nor disagreeing, and 52.9% agreed 

that accessing online learning through Zoom is easy. 

Table 6. Access to online learning using Zoom is easy for to get 

Item 2 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 1 5.9 5.9 5.9 

Neutral 7 41.2 41.2 47.1 

Agree 9 52.9 52.9 100.0 

Total 17 100.0 100.0  

3.3.3. Item 3: I feel confident because I like to study online 

Table 7 represents the responses to Item 3, which likely 

pertains to participants' opinions or experiences regarding 

feeling confident because they like to study online. The 

responses are categorized into three options (Neutral, Agree, 

Strongly Agree). To summarize, 11.8% of the participants 

were neutral, neither agreeing nor disagreeing, with the 

unspecified aspect of online learning mentioned in Item 3. 

70.6% agreed with that aspect, and 17.6% strongly agreed 

with feeling confident because they like to study online. 

Table 7. I feel confident because I like to study online 

Item 3 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Neutral 2 11.8 11.8 11.8 

Agree 12 70.6 70.6 82.4 

Strongly 

Agree 

3 17.6 17.6 100.0 

Total 17 100.0 100.0  

3.3.4.  Item 4. Online learning using Zoom increased my 

motivation to study 

In Table 8, the data represents the responses related to Item 

4, which likely pertains to participants' opinions or 

experiences regarding how online learning using Zoom has 

affected their motivation for studying. The responses are 

categorized into three options (Neutral, Agree, Strongly 

Agree). To summarize, 11.8% of the participants were 

neutral, neither agreeing nor disagreeing that online learning 

using Zoom increased their motivation for studying. 23.5% of 

the participants agreed with the statement, and 64.7% 

strongly agreed that online learning through Zoom positively 

impacted their motivation for studying. 

Table 8. Online learning using Zoom increased my motivation to 

study 

Item 4 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Neutral 2 11.8 11.8 11.8 

Agree 4 23.5 23.5 35.3 

Strongly 

Agree 

11 64.7 64.7 100.0 

Total 17 100.0 100.0  

3.3.5. Item 5: Online learning using Zoom makes me lazy to 

study 

In Table 9, the data represents the responses related to Item 

5, which likely pertains to participants' opinions or 

experiences regarding their level of agreement with online 

learning using Zoom makes them lazy to study.  

Table 9. Online learning using Zoom makes me lazy to study 

Item 5 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

2 11.8 11.8 11.8 

Disagree 3 17.6 17.6 29.4 

Neutral 9 52.9 52.9 82.4 

Agree 2 11.8 11.8 94.1 

Strongly 

Agree 

1 5.9 5.9 100.0 

Total 17 100.0 100.0  
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The responses are categorized into five options (Strongly 

Disagree, Disagree, Neutral, Agree, Strongly Agree). To 

summarize, 11.8% of the participants strongly disagreed with 

the unspecified statement, 17.6% disagreed, 52.9% were 

neutral, 11.8% agreed, and 5.9% strongly agreed that online 

learning using Zoom makes them lazy to study. 

3.3.6. Item 6: Online learning using Zoom improves my 

reading skill 

In Table 10, the data represents the responses related to Item 

6, which likely pertains to participants' opinions or 

experiences regarding improving their reading skills through 

online learning using Zoom. The responses are categorized 

into two options (Agree and Strongly Agree). To summarize, 

41.2% of the participants agreed that online learning using 

Zoom improves reading skills, and 58.8% strongly agreed. 

Table 10. Online learning using Zoom improve my reading skill 

Item 6 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Agree 7 41.2 41.2 41.2 

Strongly 

Agree 

10 58.8 58.8 100.0 

Total 17 100.0 100.0  

3.3.7.  Item 7: I prefer online reading assignments so that I 

can do it by myself without any help from others 

In Table 11, the data represents the responses related to Item 

7, which likely pertains to participants' preferences regarding 

online reading assignments and the desire to complete them 

independently without help from others. The responses are 

categorized into three options (Strongly Disagree, Disagree, 

Neutral). To summarize, 17.6% of the participants strongly 

disagree with the preference for online reading assignments, 

58.8% disagree, and 23.5% are neutral or have no strong 

preference for completing online reading assignments 

independently without help from others. 

Table 11. I prefer online reading assignments so that I can do it by 

myself without any help from others 

Item 7 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

3 17.6 17.6 17.6 

Disagree 10 58.8 58.8 76.5 

Neutral 4 23.5 23.5 100.0 

Total 17 100.0 100.0  

3.3.8. Item 8: I study online learning using Zoom application 

easier than other applications 

In Table 12, the data represents the responses related to Item 

8, which likely pertains to participants' opinions or 

experiences regarding the ease of studying through online 

learning using the Zoom application compared to other 

applications. The responses are categorized into three options 

(Neutral, Agree, Strongly Agree). To summarize, 11.8% of 

the participants were neutral regarding the ease of studying 

through online learning using the Zoom application compared 

to other applications. 23.5% agreed that Zoom is easier, and 

64.7% strongly agreed that studying through Zoom is more 

comfortable than other applications. 

Table 12. I study online learning using the Zoom application easier 

than other application 

Item 8 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Neutral 2 11.8 11.8 11.8 

Agree 4 23.5 23.5 35.3 

Strongly 

Agree 

11 64.7 64.7 100.0 

Total 17 100.0 100.0  

3.3.9. Item 9: I feel bored during the class 

In Table 13, the data represents the responses related to Item 

9, which likely pertains to participants' feelings of boredom 

during the class. The responses are categorized into three 

options (Strongly Disagree, Disagree, Neutral). To 

summarize, 17.6% of the participants strongly disagree with 

feeling bored during the class, 17.6% disagree, and 64.7% are 

neutral about their feelings of boredom during the class.  

Table 13. I feel bored during the class 

Item 9 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

3 17.6 17.6 17.6 

Disagree 3 17.6 17.6 35.3 

Neutral 11 64.7 64.7 100.0 

Total 17 100.0 100.0  

3.3.10.  Item 10: Online learning using Zoom application I 

can understand the lesson easily 

In Table 14, the data represents the responses related to Item 

10, which likely pertains to participants' experiences in 

understanding the lesson easily during online learning using 

the Zoom application. The responses are categorized into five 

options (Strongly Disagree, Disagree, Neutral, Agree, 

Strongly Agree).  

Table 14. Online learning using Zoom application I can understand 

the lesson easily 

Item 10 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Disagree 1 5.9 5.9 11.8 

Neutral 3 17.6 17.6 29.4 

Agree 6 35.3 35.3 64.7 

Strongly 

Agree 

6 35.3 35.3 100.0 

Total 17 100.0 100.0  

 

To summarize, 5.9% of the participants strongly disagree 

with the statement that online learning using the Zoom 

application helps them understand the lesson easily. Another 

5.9% disagree, 17.6% are neutral, 35.3% agree, and 35.3% 

strongly agree that they can understand the lesson easily 

through online learning using Zoom. 
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3.3.11.  Item 11: I prefer learning to use the direct discussion 

method rather than using Zoom meeting 

In Table 15, the data represents the responses related to Item 

11, which likely pertains to participants' preferences for 

learning through direct discussion methods compared to 

Zoom meetings. The responses are categorized into four 

options (Strongly Disagree, Disagree, Neutral, and Agree). 

To summarize, 11.8% of the participants strongly disagree 

with the preference for learning through direct discussion 

methods rather than using Zoom meetings. 29.4% disagree, 

35.3% are neutral, and 23.5% agree they prefer learning 

through direct discussion over Zoom meetings. 

Table 15. I prefer learning to use the direct discussion method 

rather than using Zoom meeting  

Item 11 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

2 11.8 11.8 11.8 

Disagree 5 29.4 29.4 41.2 

Neutral 6 35.3 35.3 76.5 

Agree 4 23.5 23.5 100.0 

Total 17 100.0 100.0  

3.3.12.  Item 12: The use of Zoom application makes me 

isolated from around 

Table 16 shows the responses to an item regarding using the 

Zoom application and its impact on isolation. Based on this 

data, most participants (70.6%) selected the "Neutral" option, 

indicating that they neither strongly agree nor disagree that 

using the Zoom application makes them isolated. However, 

23.5% of participants agreed it isolates them, while only 5.9% 

strongly disagreed.  

Table 16. The use of Zoom application makes me isolated from 

around 

Item 12 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Neutral 12 70.6 70.6 76.5 

Agree 4 23.5 23.5 100.0 

Total 17 100.0 100.0  

3.3.13.  Item 13: The learning materials provided quite 

interactive 

Table 17 shows the responses to a question regarding the 

learning materials provided and their level of interactivity. 

Based on this data, most participants (35.3%) selected the 

"Agree" option, indicating they found the learning materials 

quite interactive. 

Table 17. The learning materials provided quite interactive 

Item 13 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Disagree 2 11.8 11.8 17.6 

Neutral 3 17.6 17.6 35.3 

Agree 6 35.3 35.3 70.6 

Strongly 

Agree 

5 29.4 29.4 100.0 

Total 17 100.0 100.0  

Additionally, 29.4% of participants strongly agreed with 

the statement, while 17.6% were neutral. On the other hand, 

a smaller percentage of participants (11.8%) disagreed with 

the statement, and only one participant (5.9%) strongly 

disagreed. 

3.3.14.  Item 14: I do not face difficulties in answering 

lecturer questions 

Table 18 shows the responses to a question regarding the 

difficulty participants face in answering lecturer questions. 

Based on this data, most participants (35.3%) strongly agreed 

that they do not face difficulties answering lecturer questions. 

23.5% of participants agreed, indicating that 58.8% felt 

confident answering the lecturer’s questions. On the other 

hand, 17.6% of participants each expressed disagreement, 

neutrality, and a strong disagreement with the statement, 

indicating that a minority of participants (17.6%) might face 

difficulties answering lecturer questions. 

Table 18. I do not face difficulties in answering lecturer questions 

Item 14 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Disagree 3 17.6 17.6 23.5 

Neutral 3 17.6 17.6 41.2 

Agree 4 23.5 23.5 64.7 

Strongly 

Agree 

6 35.3 35.3 100.0 

Total 17 100.0 100.0  

3.3.15.  Item 15: The use of online learning makes me easy 

to study everywhere 

Table 19 shows responses to a question regarding the impact 

of online learning on the ease of studying everywhere. Based 

on this data, most participants (47.1%) strongly agreed that 

online learning makes it easy to study everywhere. An 

additional 23.5% of participants agreed, indicating that 

70.6% found online learning beneficial for studying 

anywhere. On the other hand, 17.6% of participants each 

expressed disagreement and neutrality, indicating that a 

minority of participants (11.8%) did not perceive online 

learning as conducive to studying everywhere. 

Table 19. The use of online learning makes me easy to study 

everywhere 

Item 15 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Disagree 1 5.9 5.9 11.8 

Neutral 3 17.6 17.6 29.4 

Agree 4 23.5 23.5 52.9 

Strongly 

Agree 

8 47.1 47.1 100.0 

Total 17 100.0 100.0  
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3.3.16.  Item 16: The visual quality of Zoom affects the 

quality of my English when I read a text 

Table 20 shows responses to a question regarding the impact 

of visual quality during Zoom (video conferencing) on the 

quality of participants' English comprehension when reading 

a text. Based on this data, it appears that participants' opinions 

are somewhat divided. The highest percentage of participants 

(35.3%) agreed that the visual quality during Zoom affects 

the quality of their English comprehension when reading a 

text. An additional 29.4% of participants strongly agreed with 

this statement, making 64.7% of participants believe there is 

a connection. On the other hand, 29.4% of participants 

expressed a neutral stance, indicating that they are unsure 

whether the quality of the Zoom picture impacts their English 

comprehension. Only one participant (5.9%) disagreed with 

the statement. 

Table 20. The visual quality of Zoom affects the quality of my 

English when I read a text 

Item 16 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 1 5.9 5.9 5.9 

Neutral 5 29.4 29.4 35.3 

Agree 6 35.3 35.3 70.6 

Strongly 

Agree 

5 29.4 29.4 100.0 

Total 17 100.0 100.0  

3.3.17.  My lecturer uses English as a medium of instruction 

for teaching in the class 

Table 21 shows the responses to a survey question regarding 

the use of English as the medium of instruction by lecturers 

in the classroom. Based on this data, it seems that participants' 

opinions are evenly distributed. Approximately one-third of 

the participants (35.3%) both agreed and strongly agreed that 

their lecturer uses English as the medium of instruction in the 

class. This indicates that a total of 70.6% of the participants 

are supportive of English being used as the medium of 

instruction. On the other hand, 23.5% of participants 

expressed a neutral stance, indicating that they neither agree 

nor disagree regarding using English in the classroom. Only 

one participant (5.9%) disagreed with the statement. 

Table 21. My lecturer uses English as a medium of instruction for 

teaching in the class 

Item 17 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 1 5.9 5.9 5.9 

Neutral 4 23.5 23.5 29.4 

Agree 6 35.3 35.3 64.7 

Strongly 

Agree 

6 35.3 35.3 100.0 

Total 17 100.0 100.0  

3.3.18.  Item 18: I feel confident if the lecturer asks me to 

read a text even though there are wrong pronounce 

Table 22 shows responses to a survey question regarding 

participants' confidence when their lecturer asks them to read 

a text, even if there are wrong pronunciations. Based on this 

data, participants’ opinions are varied. Most participants 

(52.9%) agreed they feel confident even if the lecturer asks 

them to read a text with wrong pronunciations. Additionally, 

35.3% of participants expressed a neutral stance, indicating 

that they are neither confident nor lacking confidence in such 

a scenario. On the other hand, 11.8% of participants disagreed 

with the statement, suggesting they do not feel confident if 

they read a text with incorrect pronunciations. 

Table 22. I feel confident if the lecturer asks me to read a text even 

though there is wrong pronunciation 

Item 18 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 2 11.8 11.8 11.8 

Neutral 6 35.3 35.3 47.1 

Agree 9 52.9 52.9 100.0 

Total 17 100.0 100.0  

3.3.19.  Item 19: I am happy if the lecturer gives praise and 

appreciation during the learning 

Table 23 shows responses to a question regarding the impact 

of lecturer praise and appreciation on participants' motivation 

to study hard in the Reading subject. Based on this data, 

participants' opinions seem quite diverse. Most participants 

(47.1%) strongly agreed that they are happy when the lecturer 

gives praise and appreciation during learning the Reading 

subject, which positively impacts their motivation to study 

hard. This indicates that lecturer praise plays a significant role 

in motivating these students. Additionally, 17.6% of 

participants agreed with the statement, suggesting they also 

experience increased motivation from lecturer praise. 

However, a notable percentage (23.5%) of participants 

expressed a neutral stance, indicating that lecturer praise may 

not significantly affect them. On the other hand, 11.8% of 

participants disagreed with the statement, implying that they 

are not particularly motivated by lecturer praise in the 

Reading subject. 

Table 23. I am happy if the lecturer gives praise and appreciation 

during the learning 

Item 19 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Disagree 2 11.8 11.8 11.8 

Neutral 4 23.5 23.5 35.3 

Agree 3 17.6 17.6 52.9 

Strongly 

Agree 

8 47.1 47.1 100.0 

Total 17 100.0 100.0  

3.3.20:  Item 20: The online learning by Zoom that I get is 

clear and easy to understand 

Table 24 shows responses to a question regarding the clarity 

and ease of understanding of online learning conducted 

through Zoom. Based on this data, most participants (47.1%) 

strongly agreed that their online learning through Zoom is 

clear and easy to understand. An additional 41.2% of 

participants agreed with this statement, making 88.2% of 

participants find online learning clear and easy to understand. 

On the other hand, a small percentage of participants (5.9% 

each) disagreed and strongly disagreed with the statement, 
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indicating that they find online learning through Zoom less 

clear and not as easy to understand. 

Table 24. The online learning by Zoom that I get is clear and easy 

to understand 

Item 20 

 Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 

Valid Strongly 

Disagree 

1 5.9 5.9 5.9 

Disagree 1 5.9 5.9 11.8 

Agree 7 41.2 41.2 52.9 

Strongly 

Agree 

8 47.1 47.1 100.0 

Total 17 100.0 100.0  

4. Discussion 

The primary objective of this study was conceptually 

expanded to provide additional details and contributions 

concerning the use of synchronous online reading by 

employing Zoom meetings to the student's reading abilities 

(Archibald et al., 2019). According to the data description of 

students' activity in the observation checklists, more students 

agree that synchronous online reading is still implemented. 

This research found that students used synchronous online to 

talk, resolve issues, identify solutions, provide feedback, and 

respond to inquiries during the learning process (Bower et al., 

2015; Phungsuk et al., 2017; Zydney et al., 2019).  

According to an investigation of student answers to using 

Zoom meetings on reading ability, more than 3.5% responded 

well to all learning components. Students can therefore accept 

learning positively and the findings that the researchers 

intended. The method that the lecturer teaches, the activities 

that students engage in during the learning process, and the 

resources that lecturers provide all receive excellent student 

feedback. This is also because students believe learning is 

beneficial and simple due to an advancement in the 

application of technology (Hamid et al., 2015; Henderson et 

al., 2017). 

These findings demonstrate that synchronous online 

reading benefits students, fosters a welcoming environment 

for learning, engages learners actively, and heightens 

motivation for learning. According to data analysis of student 

reading tests, it was shown that more students received 

"Excellent" ratings. This aligns with Das et al. (2013) that 

reading comprehension requires simultaneous and successive 

cognitive processes. Thus, it can be concluded that 

synchronous online reading by first-semester students at an 

isolated university in South Sulawesi province, Indonesia, 

was successful. The average score of 81,17 indicated that the 

students' performance exceeded the minimum completeness 

standard. Some earlier studies support this conclusion about 

synchronous online learning's effectiveness (Khalil et al., 

2020; Rojabi, 2020; Zeng, 2017; Ziegler, 2016). The t-count 

(11.616) showed a stronger result than the t-table (2.063). The 

outcome indicated a substantial difference in the students' 

reading comprehension skills in adopting synchronous online 

reading. 

 

5. Conclusion 

This study discovered that using synchronous online reading 

in a distant area university has a positive impact on 

experiences and the use of technology, and it can change the 

way that material is taught, how learning is done, and the 

challenges that lecturers and other education providers must 

overcome. Lecturers can therefore consider the study’s 

findings when selecting online learning strategies that are 

thought to support the learning process in the classroom and 

impact student learning outcomes and motivation for 

following the rules of the learning process.  

The knowledge gained from this study will help those 

who study English via synchronous online reading. 

According to this study, synchronous online reading should 

facilitate student learning of English and increase their 

motivation. According to their findings, the researchers 

believe that a lecturer at a university in a distant place can 

effectively facilitate synchronous online reading for their 

students. Large-scale samples and a broader demographic of 

participants may be used in future studies to evaluate 

synchronous, asynchronous, and even hybrid learning in 

some distant universities. 
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